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St Matthew's Primary School
Feedback, Marking and Presentation Policy
PART ONE : RATIONALE
Introduction
A good teacher described marking as “…..a cruel mirror to the teacher's effectiveness.”
(Effective Marking; Teacher’s Handbook http://www.effectivemarking.co.uk)
Outstanding teachers recognise this and use such reflections when they need to; they also know that marking is
their opportunity to promote and reflect the progress and learning that takes place in their classrooms every day.
Children’s work, their standards and exercise books are a direct reflection of our own teaching. Some children will
always produce ‘good’ work. At St. Matthew’s Primary School we expect all children to do this.
Marking is one of the most crucial forms of assessment available. It is when we show children that we value their
efforts, when we judge our own effectiveness as teachers, and it is when we make strategic decisions about the
next steps they need to take. More than anything, it is a rare opportunity to have an individual dialogue with every
child through quality feedback. Resources to support teachers to do this effectively at our school support such
dialogue where the crafting of a single/final piece of work often takes place over a series of lessons and returned to
on each occasion as a rich source of material for further reflection and learning. These resources underpin
manageable processes, freeing teachers to direct their time, energy and creativity predominantly to focused,
targeted planning and teaching.
Aim:
At St Matthew's Primary School we believe that feedback and marking are integral to effective teaching and
learning. High quality presentation supports effective feedback and marking and all books represent children’s
learning journeys with a sense of pride and achievement. Anything less is unacceptable and challenged through
monitoring processes. The strategies we use are developed to:
• Build on best practice at our school and learn from other schools
• Motivate children in a meaningful way
• Encourage interaction between the child and teacher
• Make every child feel valued and confident in their learning
• Promote interaction between children (e.g. peer-assessment)
• Raise standards
• Ensure every teacher is good or outstanding in terms of marking and this contributes to an overall
judgement about their performance and effectiveness
This policy aims to ensure that feedback and marking is:
•

Consistent across the school

•

Frequent

•

Purposeful

•

Positive

•

Constructive

•

Moves learning on rapidly

•

Used by children to evaluate and improve their work/learning during a lesson/learning activity

•

Acted upon by children in a sustained way and improvements are evident in work

•

Well focussed

•

Diagnostic – identifies how successful children have been in meeting LI (learning intentions)/LQ (learning
questions), where and how to improve and progress towards targets

•

Consistently high-quality and ensures that pupils make rapid gains in progress

•

Systematic

•

Supportive and challenges all pupils to make precise improvements to their written or oral work

Self-assessment and Peer assessment:
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Our aim at St Matthew's Primary School is to develop evaluative and reflective learners. We therefore teach the
children to think carefully about their learning and give them simple, yet meaningful ways of expressing their
thoughts and opinions about it. For example, tools such as progress arrows or learning ladders work well to help
children to evaluate their own learning according to the specific LI (Learning Intention)/LQ (Learning Question).
‘Children seem to find peer assessment easier - their first instinct is to respond at much greater length to someone
else’s work than to their own. This is, perhaps, quite a natural feeling.
However, they need to be taught that self-assessment is one of the most important forms of assessment around.
Ultimately, in education, children are on their own. Tests and exams do not seek to assess partner work, interaction
with the teacher or peer assessment. Nor should they. These things are teaching strategies, not ends in their own
right.
We use a number of effective approaches to self-assessment. Pupils are involved in assessment of their own
performance to develop a better appreciation of the standards required and what they need to do to improve their
performance.’ (EffectiveMarking.com)
Approaches to self-assessment:
The approaches (exemplifications can be found in Effective Marking – Teacher’s Handbook’ accompanying this policy)
we expect teachers to use include:
Lists - Every 6 weeks the child reviews all the feedback they have received. Initially there is a focus on positive
feedback and children write a (long) list of everything they can do. Then the approach is extended to include
strengths and areas for development.
Questions - At the end of each term, teachers ask children questions about marking such as ‘Why does the teacher
mark your work?’ or ‘What do you like about the marking?, ‘How does it help you?’’. This ensures that children are
focused on the importance of marking. Some of the questions also help close the gap between teacher/child
perceptions.
Statements for review – Assertive Mentoring statements, Revised Criteria for assessing writing and Guided Reading
Statements (for example) can all be used to find out whether the child can actually do something by asking them to
do it. This is linked to the next strategy.
Demonstrating understanding – This is also
used in relation to the targets that have been set
for children. This links in with the questions
strategy. Once a target has been set, it is then
worth doing demonstrating understanding tasks
like this to see how the child actually does
understand (see Fig 1). This child’s shows some
understanding which was valuable information for
the teacher.
Stickers (SA and PA) - The aim is for children to
transfer the strategies children use when peerassessing to the strategies they use when
rereading/checking/evaluating their own work.
Fig 1
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PART TWO: PRACTICE
Feedback and Marking: Expectations
•
•
•
•
•
•
•

Response to the teacher’s comments is the norm
Written targets are set by teachers, when the teacher is fairly certain the child can achieve them
Children demonstrate understanding of their targets
Children are taught to set targets for themselves and their peers
When a child has achieved a target set this is acknowledged
Peer-assessment/marking of work is vital
The ultimate goal is self-assessment that is genuine and productive

DO
Use marking to inform your planning
Ask children to number the pages in their books so you can refer back to previous
marking easily (In Y5 and 6 you may also want children to keep a contents page.)
Mark to the learning intention/learning question or success criteria/WMG (What
makes good…)
Children write their original piece in blue if working in pen. Teachers mark in green pen
as is already established at the school, children respond in red (Green Pen Questions in our
marking sticker resources are known as Red Pen Questions at St. Matthew’s), peer
assessment in pencil and self-assessment in black. This provides clarity for the children and
ease of monitoring for SLT.
Create opportunities so children can improve their work – plan ahead
Keep a spelling log in the back of children's literacy books
Consider pupils’ motivation and self-esteem
Remember that children like having their work marked- when it is done well, children
can’t wait to see what the teacher has said
Train children to peer and self-assess. They will not automatically know how to do this
or what it should look like. You might use examples from this policy, the Effective Marking
Teacher’s Handbook and Effective Marking.com website. You can find ‘Rules for Peer
Assessment ‘ on P25 of the handbook.
Ensure you respond to objectives/learning questions, with positive comments first and
suggestions for improvement later
Create opportunities to involve children in self-assessment every week

DON’T
Suggest
improvements that
the children are
unlikely to be able
to carry out
Mark work
which reveals
widespread
misunderstandings
across the
class/group and
take no further
action to remedy
the situation
Make a child
correct every
spelling/question if
he/she gets 0/10.
This is likely to
mean he/she has
not been taught in a
way that works for
him/her and a
different approach
is needed. Always
try and be
constructive, eg by
ticking the letters
in a word the child
has got right and
underlining the ones
that are incorrect
Let marking
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Create opportunities to involve children in peer-assessment every week
Encourage children to critically reflect on what you have said and work out targets for
improvement/the next steps
Aim to respond to every piece of work before the child does another piece of work in
that book
Consider using +, - and = to indicate whether a piece of work was better than last time,
the same or not quite as good. Quantify use of +, - and = with a comment
Make marking constructive and clear.
Write in child speak appropriate to the level of the child
Use marking stickers effectively. This includes asking questions to extend children’s
learning and embed understanding including the use of RPQs (Red Pen Questions) where
stickers can be used once again:

mount up - if this
happens, speak to
your Team Leader
or link Assistant
Headteacher about
a catch up strategy
rather than have
this uncovered at a
formal or informal
monitoring exercise.
Teacher
performance is
judged on many
different aspects
and impact of
marking and
feedback is one of
these. If you need
help and support ask
for it.
Write
comments, or use
stickers or ticks,
that are inaccurate
or untrue

Children must be given opportunities to
respond to their
teacher’s marking. This could be at the start of a new lesson of the same subject or at the
start of the day to give o focus to “morning challenge” activities
Use targets and next steps as a basis for intervention at Wave 2
Withdrawn guided groups from a foundation subject activity for a few minutes to
address any misconceptions from a core subject earlier in the day or from the previous day.
This provides teachers with an opportunity for a “quick fix” prior to the next lesson in that
subject.
Check that children understand their targets and next steps
Ensure your handwriting is an appropriate model for the children ie in a style which
closely resembles the school approved style (see Fine Motor Control and Handwriting Policy)
. Always insist on good presentation and teach children how to achieve this
Make your marking workload manageable by forward planning and good use of PPA time
Expect children to be able to use and understand subject specific language
used/taught during lessons. For example, use of terminology such as ‘subordinate clauses’,
‘nouns’, ‘verbs’ etc.
Make use of highlighting to note successes in pink and areas to be developed in green;
this is a highly visual approach especially for younger children. Once again these should be

Expect good
presentation from
children if your
handwriting is not a
good model for
them
Focus only on
literacy-related
features in science,
RE and the
foundation subjects
Allow children
to ‘ignore’ what you
are saying- either
they don’t
understand or it is
one step too many
Replicate what
is said on the
marking sticker
feeling there must
be some ‘green pen ‘
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linked to LI/LQs and/or WMG (What makes good…).

from
you every time.

Focus on the subject specific skills and knowledge first
Plan to mark. Plan the balance of classroom tasks over a week so the mixture of
practical and recorded work fits in with your marking schedule. Plan so that when you are
marking you have all the differentiated success criteria stickers next to you for the task.
Be organised. Spend time familiarising yourself with the stickers that exist. Make
sure you have a well-organised file where you keep the stickers. There is no point
spending more than 15 seconds looking through your file for a generic sticker that
you want to give to a child.
Teachers monitor whether new learning has been applied by the child over a sustained period of time. This is
essential if feedback and marking is to have impact. The numbering of pages helps the teacher and children to refer
back to previous pargets and learning.
Codes:
The following codes are used:
•
•
•
•
•
•
•
•

I = when work has been completed independently of an adult (resources may have been used to support
outcome)
S = supported by an adult
G = Guided sessions
GW = Group work
P = Paired work.
T= Transcribed
VF = Verbal Feedback
Sc = Scribed (Maybe for SEN children)
= Talked to teacher.

Marking keys may also be used. Crucially, they seek to address the issue of what a tick, within a
particular piece of work, actually means. Stickers that support the use of marking keys include those shown below.
The principle is simple and helpful as teachers – and children when they are
marking – need to be as focused and specific as possible.
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Observing Children
All observations are dated and initialled.
CIP = Child Initiated Play
Informal observation – photos, post-its, annotated work the children have produced
G = Guided group – make notes of what a child did/ could do/ said. +LI
SP = Supported Play +LI
Resources:
Where resources have been used to support recording, they should be noted. This is either within the written
comment or as a separate list, e.g. ‘You used your word bank to help you describe your house!’. Photographic evidence
of numeracy workings out with resources should also be included.
Spelling:
Although when marking written work comments refer to the LI/LQ or WMG, teachers should also be aware of
spelling errors. In order not to detract from a child’s successes, teachers might not correct every misspelt word.
High frequency words and key vocabulary need to be corrected but limited to 3 errors per piece of work. An
incorrect spelling is to be underlined and then spelt correctly by the teacher. Teachers are expected to use their
professional judgement to determine which words to correct.
With emergent writing, it may be necessary for adults to carefully annotate the child’s work for assessment
purposes. For example, ‘I plyd th gdn’, may be responded to with ‘Who did you play with in the garden?.
During these emergent writing phases adults should not highlight incorrect spellings.
Teachers also need to pay attention to number and letter formation. Where a child reverses letters or numbers, or
writes them incorrectly, teachers should use their judgement about how best to respond in order to support the
child in forming letters and numbers correctly. Modelling correct formation can be an effective strategy to help
children to progress although specific follow up tasks or one to one coaching may be necessary. Whichever strategy
is used, children are expected to show a clear improvement in the next piece of work.
There are direct links between Steven Covey’s The Seven Habits of Highly Effective People and our approach to
marking and feedback at St. Matthew’s

1

The Seven Habits of Highly
Effective People (Steven
Covey)
Be proactive

2

Begin with the end in mind

3

Put first things first

4

Think win-win

5

Seek first to understand

Our Approach at SMPS

Do it. Plan for it. Do not put it off.
Do not allow yourself to become distracted once you start if at all possible.
Once you lose your train of thought (your relentless focus on the specific
learning) you will start to mark ineffectively.
What was the objective? How has your teaching enabled the children to
understand ‘what makes good….’ and how far have they achieved this?
Your comments. What makes this a good piece of learning and what doesn’t? Red
Pen Questions (RPQ) can be used to close the gap.
The time management aspect of this element is key. Do not write things that
already exist on marking stickers. Be organised and have a well-maintained file
of marking stickers.
Make sure everything you write is going to boost confidence/likely to lead to
lead to improvement.
Ask yourself: What does this child need from you to succeed and progress – set
that target.
Use self-assessment intelligently to find out what the child really thinks and
understands
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6

Synergise

7

Sharpen the saw

Do whatever it takes to teach the child to achieve the target. Involve other
adults as needed; refer back to targets, self-assessment and peer assessment.
Remember the whole is greater than the sum of the parts.
Do look critically at your marking. Always ask yourself if you could have done it
more effectively. Do relax. You’re finished! You should also feel very proud of
yourself. If you have marked in the way described you have made a huge
difference.

Presentation:
All work must be dated in order to support evaluation of teaching and learning. Apart from Literacy (KS1 and KS2),
work should be dated numerically e.g. 28.11.12. Literacy work should be dated with the day, date and month e.g.
Monday 28th November 2012. Work completed on paper should be dated as appropriate. Dating of work does not
always need to be completed by a child; it can be a teacher, TA, a pre-prepared sticker or date stamp etc.
Teachers should ensure that:
•
•

their handwriting follows the cursive script and is neat and legible
the date is displayed as above on whiteboards etc. so children have a good model to follow

In KS1 and 2 the LI (Learning Intention) or LQ (Learning Question) should be written at the beginning of every
lesson. This needs to be written in child friendly language and ought to be short and clear. This can be printed and
stuck into books as appropriate to age or ability. Marking must refer back to the LI / LQ so that the child is
supported in their own evaluation of their learning.
In early KS1 and Foundation Stage the L.I/L.Q .will be shared with the children verbally. It is not expected that
the children will record this in their book, but marking will reflect the session’s LI/LQ/WMG (Success criteria).
Again this could be printed and stuck as appropriate
-----------------
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PART THREE: EXEMPLIFICATION
Examples of quality marking and feedback
Marking in Year 1
This child has not finished in time. S/he is given a target sticker - 'You need to work more quickly'. Teacher makes
specific comment, 'Try to use three wow words to describe the pets and food'.
The teacher is pleased with the child's handwriting. This wasn't the objective, but the availability of the sticker
means the teacher can praise this element of the child's work quickly. The sticker is one of several that are well
known to all the children, frequently used as motivators in class, and this child can quickly recognise he has achieved
well.
The child responds to the teacher and continues the writing.
He ignores the idea of describing the pets, but is very explicit about the food - ' I will eat bowls of pasta and

cheese and I will have no disgusting mushrooms'.
Finally, the teacher responds to the child as writer/individual:
'What will you do when you grow up?'. The child replies to the teacher's question, 'I will go to the shops by myself'.
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Detailed marking in Year 6 using target setting
The child meets all the objectives, including the one about using paragraphs. These objectives are then ticked off on
a sticker that has them. The teacher is pleased with his use of paragraphs and refers back to page 31. A reward
sticker is given in relation to writing in paragraphs.
An individual target is set for the child, who arrived in Reception speaking no English. He has achieved well.
All stickers are available as Word documents so
they can be adapted and manipulated according to
teachers’ requirements.
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Example of quick marking

We use RPQ (Red Pen Questions)
as teachers mark in green

This boy has clearly tried to hard to use figurative language and has transformed the poem from the first, to
second, to third person. He has also carefully edited his work. The teacher response is short and to the point. A
sticker is also used that indicates that more poetry will be written later on. The children consolidate their
understanding of figurative language at the start of the next lesson.
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An example of a piece of work that has been built over a series of lessons through GPQs, self-assessment and
target setting.

The teacher’s handwriting here is not of the
standard expected at St. Matthew’s. It is expected
that our modelled script is more controlled and

eral 1 1 1These objectives are then ticked off on a sticker that has them. (At this age, when children often have several
accurate than this example.
targets, the ticking system is good. It makes identifying the target very easy.) However, in this case, the child has met the
'success criteria'.
2 The teacher is pleased with his use of paragraphs and refers back to page 31. You can see p31 here!
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Example of marking in maths

Response work has obvious value in maths in terms of doing corrections – see question 5. The GPQ sticker is a very useful
way to start the next day’s lesson. Can the children still do the work they could do the day before?
Asking to children to explain mathematical thinking and understanding is another key strategy for maths response work.
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Example of marking in science
This piece of work represents learning over a period of time. The work was not produced nor marked all at once. It
was built and crafted over a series of lessons.

An excellent diagram. You have:
Labelled it well
Used a ruler for straight lines
Drawn in pencil

Well done you have listed many
things that you will keep the
same in your investigation and
you’ve only changed one thing.
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Example of marking in history
Although it is a history lesson one key grammatical error is corrected. The teacher responds to immediate content.
She then goes on to put two stickers in the child's book. One is from a range of stickers that either
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say 'Great...', 'Good...' or 'A pleasing effort'. The other sticker was a result of the responses of the majority of the
class as observed by the teacher during the lesson. Most of the children had focused on the person (Mary Anning)
and her dog (Tray). The child then responds ('I think the painter...') at the start of lesson 3. A subject-specific
target is set. The teacher also asks the child a question linked to the target (‘When do you think it was
painted?')The child responds. Her response is very accurate. Mary Anning lived from 1799-1847. The portrait was
painted in 1847.The teacher acknowledges the response.
Example of peer marking
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PART FOUR: MONITORING AND EVALUATION
Monitoring and Evaluation : Our judgement table for effective marking and feedback
Outstanding
Strategies exist to acknowledge/celebrate the achievement of targets
Children are involved in setting targets for improvement
There is a very good level of response to personalised comments from teachers
There is some subsequent response from the teacher
Comments from the teacher are particularly focused and diagnostic, revealing
very good subject knowledge
Children actively demonstrate understanding of targets set
Good
All children are set relevant, accurate targets on a regular basis
Self-assessment is a regular activity: children know what they are good at and what they need to do to
improve
Children revisit and respond to previous learning through written, post-task questions
Children respond to personalised comments from teachers
Requires Improvement to be Good
There is sufficient work in the children’s books to allow marking to have impact
(reflecting a well-planned curriculum)
Work is marked regularly
Children know how well they have done in relation to the objective
Marking helps to build confidence
The majority of marking is about recognising success
Some relevant targets are set
The teacher’s handwriting is easy to read
The teacher’s spelling and use of Standard English is accurate
Inadequate
Marking does little to help children to improve. The key features of inadequate marking are the opposite of
satisfactory marking:
Work is not marked regularly
Children do not know how well they have done in relation to the objective/learning question
Marking does not help to build confidence
The majority of marking is not about recognising success
No relevant targets are set/ targets are poorly chosen
The teacher’s handwriting is not easy to read
The teacher’s spelling and use of Standard English are inaccurate
Work is marked incorrectly
The advice given to children is inaccurate
There is insufficient work in the children’s books to allow marking to have impact
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